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Instructing	 Higher	 Education	 in	 the	 Era	 of	 Generative	 AI:	 Implications	 for	
Managerial	Decision-Making,	Business	Ethics,	and	Workforce	Readiness

1.	Introduction
The emergence of GenAI in the last couple of years has 
revolutionized how learning happens in higher education 
institutions. Previous talks about arti�icial intelligence in higher 
education (AIHE) were mainly geared towards discussing how 
AIHE could enable personalization of education, teacher 
assistance, and increase ef�iciency in the process by utilizing 
intelligent systems [1]. The advent of the integration of AIHE in 
the �ield of education led to a change in focus from experimental 
research about AI technology itself to scholarly deliberation 
about pedagogies, student engagement, and educator 
involvement [2]. This change has been expedited by the arrival 
of platforms such as ChatGPT that provide learners and 
educators alike with readily available solutions for creating 
written content through AI writing, summaries, idea generation, 
assessments, code generation, and research assistance. 
Therefore, the use of GenAI is not only limited to being a learning 
tool for learners but rather an essential component of the entire 
process of learning itself.
As evidenced through current scholarship, HEIs continue to 
grapple with opportunities and risks brought about by GenAI. AI 
tools can assist in learning �lexibility, academic productivity, 
personalized feedback, and information exploration. However, 
these tools raise concerns about authenticity, dependence, 
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unequal access, and the decline of the independent intellectual 
effort. The �ield as a whole indicates that AI is now 
mainstreaming into the education context in higher education; 
however, there is still variation in policies, pedagogies, and 
ethics at the institution level [3]. Students themselves 
acknowledge the dual nature of GenAI; they �ind it helpful for 
ef�iciency, for developing ideas, and for supporting learning, but 
have concerns about accuracy, being treated fairly, academic 
integrity, and a lack of critical engagement [4].
While it is important for GenAI in the context of academic 
learning, it also plays a signi�icant role in the preparation and 
d e ve l o p m e n t  o f  f u t u re  m a n a g e r s ,  e n t re p re n e u r s , 
administrators, policymakers and organizational decision 
makers within higher education. Business and management 
science is directly involved with the development of analytical 
skills, ethical judgment, communication skills and decision-
making competence among individuals. While all of these 
capabilities can be aided by large language models, they need to 
be used critically, instead of passively, by the learners for them to 
be of value [5]. Speci�ically, there are implications for 
management education, human capital development, business 
ethics, and workforce readiness.
While it holds tremendous promise, GenAI poses several 
unsolved problems for higher education and a business focus on 
learning. 
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These include an impact on critical thinking, lack of clarity 
regarding authorship and academic integrity, ethical issues of 
using AI in the academic context, access disparities to digital 
resources, skills de�icits and uneven preparedness for AI-driven 
workplaces. As the use of GenAI becomes more commonplace in 
education, the importance of guiding this technology through 
transparency, accountability, inclusion, and human oversight is 
gaining greater attention in policy discussions, which is more 
than just a matter of technology [6]. Recent studies also indicate 
that evidence regarding the impact of ChatGPT and the like on 
learning quality, assessment practices, institutional policies, 
and learning outcomes has not been fully conclusive [7].
This review article analyses the impact of GenAI on managerial 
decision-making as well as on the ethics of business and on the 
preparedness of the workforce in higher education. It maintains 
that proper use of GenAI can enhance analytical thinking, ethical 
consciousness, and professional development, but the improper 
and unequal use of GenAI can widen inequalities in analytical, 
ethical, and employability skills.

2.	Conceptual	Foundation	and	Analytical	Framework
The study de�ines generative arti�icial intelligence (GenAI) as a 
technology that can be used in education and as a technology 
that affects human capital, managerial cognition, ethical 
behavior, and organizational readiness in the future. In an era 
where AI is reshaping job and role requirements, higher 
education is increasingly playing a pivotal part in cultivating 
tomorrow's workforce for roles that are AI-driven and 
professional or managerial [8]. In this context, GenAI refers to AI 
systems that are able to generate content, explanations, 
summarizations, ideas, analyses, and recommendations. Higher 
education is universities and professional learning institutions 
that produce higher orders of knowledge and work-readiness 
related skills. Managerial decision-making is the process of 
examining information, de�ining a problem, considering 
alternatives, estimating risks, and choosing appropriate action 
in organizational settings. Business ethics is de�ined as 
transparency, accountability, fairness, responsibility and 
integrity in business practices. Workforce readiness is de�ined 
as graduates' preparedness to work in today's environments by 
being digitally, analytically, ethically, communicatively, and 
adaptively prepared to do so. Organizational readiness is the 
capacity of organizations and institutions to embrace, manage, 
and pro�it from new technologies with knowledge and ethics, 
and with a management structure that is capable of adaptation 
and innovation [9].
The analytical approach of this article is provided in Figure 1. It 
suggests that GenAI in higher education will revolutionize the 
production, interpretation and evaluation of knowledge. This 
change has an impact on the evolution of critical thinking, 
ethical decision-making and digital literacy. The competencies 
then feed into managerial decision-making, business ethics and 
workforce readiness, which collectively support organisational 
readiness. The framework also acknowledges the automation-
augmentation paradox, which is de�ined as the ability of AI to 
take over cognitive tasks that can be automated, but also by 
augmenting human judgment, reasoning and managerial 
problem solving when done responsibly [10].

Figure	1.	Conceptual	Framework	Linking	GenAI	in	Higher	Education	with	Business	and	
Management	Outcomes

There are four key dimensions of the framework. First, AI-
mediated knowledge development outlines the role of GenAI in 
knowledge access, content creation, explanation, and the 
ef�iciency of learning, and highlights potential issues of 
super�icial learning and dependency. Second, managerial 
decision-making skills underscore the need for students to 
critically analyse the AI- produced content, to understand bias 
and to consider sources of evidence and make decisions in 
complex business scenarios. Third, ethical and governance 
readiness is linked to responsible use of AI in HE institutions and 
future business ethics and transparency, accountability and 
good corporate governance. Fourth, workforce and human 
capital readiness focus on ensuring graduates are equipped 
with the skills of AI literacy, adaptability, analytical skills and 
ethical awareness to help organizations perform and add value 
to the business [11]. However, the bene�its of GenAI can be 
uneven when students have varying access and institutional 
support, digital resources, and learning environments, which 
can exacerbate educational inequality to workforce-readiness 
inequality [12].

3.	 Generative	 AI	 and	 the	 Transformation	 of	 Higher	
Education
The advent of generative AI has reshaped the landscape and 
experience of higher education, offering new avenues to learn, 
create, and share knowledge. GenAI systems offer more 
advantages than previous digital tools that primarily facilitated 
information retrieval or online communication, and can 
produce explanations, draft written text, summarise complex 
information, facilitate brainstorming, and assist in research-
related tasks. This has shifted the engagement process from 
being human-centred to being AI-centred and given students 
the opportunity to engage with the machine-generated 
responses as part of their learning. 
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The use of ChatGPT and similar technologies re�lects the 
advantages and disadvantages of this shift from the opportunity 
for personalized content generation and the speed of 
information access to issues such as concerns for accuracy, 
overreliance, ownership, and academic integrity [13]. AI in 
education re�lects not an advancement but a transformation in 
the way students write, create ideas, study, and learn.
GenAI's impact extends to academic writing and research 
assistance, transforming the higher education landscape. 
Students are increasingly using AI to create outlines, enhance 
their arguments, summarize texts, convert concepts into formal 
academic writing, and prepare for evaluations. These practices 
will increase the learning ef�iciency and con�idence of students, 
especially the ones requiring more academic assistance. Given 
the quick adoption of ChatGPT in education, however, its 
pedagogical utility is contingent on how educators use it, the 
students' critical thinking regarding outputs, and the 
institutions' clear guidance in the responsible use of ChatGPT 
[14]. The introduction of GenAI provides the dual opportunity of 
it being a learning partner to guide exploration and re�lection, or 
a shortcut that undermines independent thinking and 
meaningful participation in academic activities.
One of the key factors in this change is the role of faculty. 
Teachers are no longer in a position to be a mere content 
provider, or �inal product evaluator. With AI being increasingly 
used in education it is expected for teachers to now create 
learning environments that are AI-aware, critically engage with 
AI and support the use of AI in learning responsibly. Faculty 
must restructure course assignments, assessment methods and 
activities to prompt students to question, validate and ethically 
use AI-generated content. This involves changing a focus on 
product evaluation towards process-focused learning, wherein 
students show how they think, decide and support their ideas 
and their thinking. This will inevitably require pedagogical 
approaches to effectively incorporate AI tools into the 
educational context, as well as AI tools themselves, to shape the 
future of education [15].
Of all areas of higher education, assessment is one that is most 
impacted. Traditional writing assignments are now easily 
generated by AI and it is hard to know if the assignments 
submitted are genuine student understanding. This has sparked 
considerable discussion on the potential of ChatGPT and others 
to spur innovation in education or to pose a challenge to 
traditional academic assessment [16].  To meet this 
requirement, institutions need to reimagine the design of 
assessment, applying a variety of formats such as oral defenses, 
re�lections, writing, analysis of cases, applied projects, in-class 
work and critique of AI-produced work. 

This can in fact, be an effective strategy to ensure the continuity 
of academic rigor while also recognizing the presence of GenAI 
in today's learning and professional life.
Universities must craft policies and train faculty for AI use, 
establish ethical guidelines, and incorporate these changes into 
curricula to ensure a harmonious relationship between 
innovation and academic accountability. The challenges and 
opportunities of GenAI in higher education highlight the need 
for a shifting of focus from reacting to restrictions to developing 
a structured approach to its use, to ensure it is transparent, 
accountable, and inclusive [17]. This encompasses de�ining 
what acceptable use of AI is, the need for transparency when it 
applies, digital literacy and awareness of the use of AI outputs. 
The experience of the implementation of digital learning during 
the COVID-19 period also demonstrates that the acceptance of 
educational technologies by students is not only related to the 
perceived usefulness of the educational technologies, ease of 
use, institutional support, and the learning conditions, but these 
are also relevant for the adoption of GenAI by students.
The revolution of higher education due to GenAI must be seen 
from a business and management perspective as a part of the 
development of human capital. The purpose of higher education 
is to equip graduates for success in academic settings, as well as 
in the professional, organizational and managerial arenas. With 
the growing adoption of AI-driven systems in the workplace, 
graduates need to have the ability to work with digital tools, 
critically evaluate information, communicate effectively, and 
make ethical decisions. With the proper educational context, 
GenAI can enhance these skills, including through the inclusion 
of AI literacy, responsible AI usage, analytical thinking, and 
learning in a work environment. Without the creation of 
coherent policies and pedagogical practices, however, the 
integration of AI can lead to differential results at the country, 
institutional and student level. Higher education systems are 
making varying responses to these challenges, and there is 
evidence of variations in preparedness, governance and 
educational practice across the globe in relation to institutional 
GenAI policies [18]. In doing so, GenAI is changing the landscape 
of higher education from a knowledge delivery system to a more 
intricate arena where graduates are equipped with the skills 
and knowledge to navigate the complexities of the future 
business and organizational environment while remaining AI-
literate and ethically responsible. Table 1 summarizes the key 
shifts enabled by GenAI in the context of higher education, and 
how these relate to the learning of business and management.

Table	1:	Key	Transformations	Introduced	by	GenAI	in	Higher	Education
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4.	Knowledge	Transformation	and	Management	Learning
Generative AI is reshaping knowledge production in higher 
education in ways that impact the creation, interpretation, 
communication and evaluation of information. The process of 
knowledge production is not limited to human reading, 
thinking, writing, talking, and discussing anymore—it now 
involves engaging with AI which can explain, synthesize, draft, 
compare, and organize complex ideas. This transition is part of a 
major and more general social change where AI is increasingly 
shaping the processes of economy, education and organizations, 
and thus how people interact with knowledge and use it in real-
world settings [19]. In higher education, this implies that 
students are not just learning about a subject, but also how to 
use and understand information created by AI. The central 
educational question is no longer simply whether GenAI should 
be used, but how it should be used to train learners to critically 
and ethically assess its outputs professionally.
The change is particularly important in the �ield of management 
learning as academic knowledge acquired at universities is 
frequently the basis of managers' judgment, business analysis, 
strategic thinking and problem solving within the organization. 
In the business world, knowledge is valuable if it is used to 
diagnose issues, evaluate options, interpret information, convey 
information, and make decisions in the face of uncertainty. AI is 
already impacting business practice through analysis, 
prediction, automation and decision-making but there are many 
issues to address in moving from a vision to a reality [20]. 
Addressing this gap is one possible way that higher education 
can contribute and can be done through the creation of 
graduates who not only possess the knowledge of AI tools but 
possess the knowledge and skills to use them in an intelligent, 
thoughtful, and meaningful way within an organizational 
context. Knowledge needs to be more than theoretical 
knowledge; however, for future managers, it needs to be 
transformed into actionable knowledge that can help them 
make responsible decisions.
There are substantial dangers in AI-driven knowledge. Students 
may not engage critically, especially if using GenAI for 
summaries, explanations or written documents and idea 
generation. This can hinder originality and strengthen 
dependency and a dependence on machine-based outputs, 
whereas originality and autonomous thought might otherwise 
be nurtured. Furthermore, there is also uncritical consumption 
of responses, whereby an AI generated response is presented 
and accepted without students questioning the underlying 
evidence, assumptions, context or bias of the given response. 
Trust is hence a key aspect in AI-supported knowledge 
environments. It is important to recognize that AI systems are 
neither neutral nor de�initive sources of truth and that they need 
to be veri�ied, be transparent and need human judgment [21]. 
This is especially critical in the �ield of management education, 
where decisions made based on incorrect or misleading AI-
generated information can impact organizational performance, 
ethical practices, and business decisions.
The recent educational debates indicate that the use of GenAI is 
shifting the way learning is expected, researched, and used in 
the classroom, while also impacting policies, practices, and the 
way learning is taught. Arti�icial Intelligence tools like ChatGPT 
and Midjourney have presented a new frontier for students' 
creativity and productivity in the academic world, while 
simultaneously demanding new levels of digital literacy and 
institutional oversight [22]. 

It is in this context that knowledge transformation needs to be 
seen as an opportunity and a responsibility. Students should be 
taught to challenge AI-based content, cross-check it against 
reliable information, recognise its scope of limitations, and 
apply it to particular academic or business issues. In the absence 
of such guidance, GenAI can be an ef�icient tool without any deep 
learning.
Meanwhile, GenAI brings in a world of opportunities for 
management learning. It can be used to assist business case 
analysis, allowing students to consider various viewpoints, 
consider variables and compare possible options. It can help 
with decision-support learning, allowing students to consider 
alternative possibilities, test out hypotheses, and look at 
potential rami�ications. It can also be used to improve scenario 
planning, data interpretation and professional communication 
for learners by providing them with the opportunity to act out 
workplace situations,  write business reports,  make 
presentations and construct managerial arguments. In 
education, collective re�lections indicate that the potential of 
GenAI for the future is linked to its application as a tool that 
facilitates expanded inquiry, creativity and critical engagement 
in education, rather than merely automating educational tasks 
[23].
GenAI can be especially bene�icial in business and higher 
education, especially when embedded in real-world, problem-
based, and work-based learning. Evidence from the focus group 
with business higher education suggests that GenAI can 
facilitate various learning activities, including case discussion, 
business writing, research support, and decision-making. This 
will be accompanied by the need to be mindful of ethics, 
accuracy, and dependence on the system by students [24]. So, 
the goal of knowledge transformation in the GenAI era must be 
to focus on management learning, both technically and ethically. 
It is not about taking the place of managerial thinking with AI-
generated content, but about training the new generation of 
professionals who can analyze, communicate and make 
responsible decisions with the support of AI.

5.	Critical	Thinking	and	Managerial	Decision-Making
5.1	Critical	Thinking	as	a	Management	Competency
The ability to think critically is essential for managers since they 
need to analyze evidence, interpret complicated information, 
manage risks, and make decisions in situations characterized by 
uncertainty. In light of the growing use of AI in decision-making, 
managers need to understand how AI creates such insights, 
identify the limitations of AI, and �ind ways to interpret them. 
Although the use of AI may be useful in analyzing data, making 
forecasts, and processing information, its effectiveness depends 
on human ability to analyze results [25].

5.2	GenAI	and	Managerial	Cognition
GenAI has an impact on managerial cognition such as problem 
framing, information processing, bias identi�ication, and 
assessment of alternative solutions. It helps trainees develop 
explanations, determine causality, compare strategic options, 
and think from alternate viewpoints. However, decision-making 
within organizations requires a combination of human-AI 
collaboration where AI brings its computing power and pattern 
recognition skills, and humans bring their experience, ethics, 
context, and responsibility [26].
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5.3	Bene�its	for	Decision-Making	Skills
In higher education, GenAI will have the capacity to improve 
decision-making skills using methods like brainstorming, 
scenario planning, evaluation of alternatives, business 
communication, and problem-solving techniques. In business 
management courses, students could use GenAI to analyze 
different aspects of business cases, evaluate options, identify 
risks, and develop managerially sound arguments. This 
approach could improve strategic thinking, as it would force 
students to provide rationales for their decisions instead of 
simply accepting AI-generated suggestions. The hybrid 
approach to solving problems allows AI to complement the 
analytical capability of humans, but leaves the latter in charge of 
interpreting results and making decisions [27]. The same 
applies to GenAI, as it stimulates critical thinking when students 
evaluate its validity, assumptions, limitations, and possible 
biases [28]. The collaborative application of GenAI can also 
encourage higher-level learning through the exchange and 
evaluation of AI's insights [29].

5.4	Risks	to	Independent	Judgment
However, despite its various bene�its, GenAI can become a threat 
to independent decision-making when students opt for a 
passive reliance on AI-generated material. Such an approach 
may weaken the capability of the student to think analytically 
and creatively, take personal responsibility, and trust their 
reasoning skills. Algorithmic bias and insuf�icient information 
about GenAI can also pose problems regarding the assessment 
of the validity of the recommendations provided by arti�icial 
intelligence. The successful implementation of AI-assisted 
decision-making systems requires a proper equilibrium 
between technological capabilities,  human abilities, 
organizational readiness, and governance that ensures 
accountability [30]. Therefore, the current higher education 
system needs to provide students with the skills and 
competences to use GenAI as an auxiliary decision-making tool 
without delegating the decision itself. Table 2 outlines key 
GenAI competences required for managers.

Table	2:	GenAI-Related	Competencies	for	Business	and	Workforce	Readiness

6.	Academic	Integrity,	Business	Ethics,	and	Responsible	AI	
Use
With the emergence of Generative AI, academic integrity has 
become more complex, as it has introduced new concepts that 
have raised questions about plagiarism, authorship, originality, 
and acceptable academic support. Students can use GenAI to 
develop ideas, draft text, summarize sources, revise language, or 
complete an assignment, which can make it dif�icult to 
determine legitimate assistance from misrepresented 
authorship. Academic integrity in the GenAI era needs to be 
more than just plagiarism detection, and should involve 
disclosure, transparency, ethical judgement and acceptable 
usage guidance from the institution [31].
Higher education institutions' responsibility in promoting AI 
use is intertwined with business ethics, as ethical practices 
developed during education in�luence the ethical practices of 
business professionals in the future. When students are taught 
to use AI tools ethically, they become responsible for the content 
they produce, the sources they cite, and the accuracy of the 
information they use. Business reporting, managerial 
communication, strategic analysis and organisational decision-
making, however, may be negatively impacted by the use of 
normalized undisclosed AI or unveri�ied AI-generated content 
in the future [32].
Academic integrity and ethics are also linked to corporate 
governance and ethics when it comes to AI. AI usage needs to be 
transparent, accountable, compliant, fair, and subject to human 
oversight. The discussions around AI ethics internationally 
highlight that AI is to aid in the promotion of dignity, 
responsibility, inclusiveness and social bene�it [33]. 

There are also other ethical principles that are emphasized: the 
principles of bene�icence, non-male�icence, autonomy, justice, 
and explicability are principles for responsible use of 
technology [34].
The use of GenAI must be transparent and explainable. 
Principles are key to trustworthy AI, and are not only used to 
inform individual action, but also institutional decision-making 
and control, such as accountability, fairness, and responsible 
human control [35]. At the college level, this implies supporting 
students in acknowledging the use of AI, fact-checking 
information, differentiating their thinking from AI-provided 
advice, and documenting the use of AI.
However, ethical guidelines alone are insuf�icient. Many 
principles outline general guidelines for AI ethics, but few 
provide speci�ic guidance for implementation, monitoring, or 
accountability [36]. Practical approaches that can be adopted in 
institutions to foster responsible use of AI tools include 
disclosure statements, source veri�ication, exercises to re�lect 
on the use of AI, writing to explain reasoning, giving students 
feedback on fairness, bias, accountability, and professional 
responsibility, and engaging in classroom discussion. Academic 
integrity concerns also highlight the importance of the 
universities' response involving clear policies and transparency, 
educating students, changing assessment, and ensuring shared 
responsibility for academic integrity between the student and 
teacher [37]. Therefore, higher education institutions must 
train students to steer clear of problematic use of AI, but also 
ensure they are able to use AI ethically in business and 
organizational settings.
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7.	 Digital	 Inequality,	 Human	 Capital,	 and	 Workforce	
Readiness
Generative AI use in higher education raises signi�icant 
concerns about digital inequality as access to AI tools relies on 
institutional resources, regional development, socio-economic 
background, infrastructure, language and digital literacy. 
Students in well-resourced universities may have better 
internet connectivity, advanced AI tools, institutional training, 
faculty support, and informal learning opportunities than 
students in under-resourced contexts. Therefore, digital 
inequality is not only about access to the Internet, but also about 
differences in access to skills, quality of access and how this 
access is translated into education and career results [38].
The digital divide is no longer limited to physical access; it also 
includes inequalities in material resources, skills, and 
meaningful use. Internet connectivity does not ensure that 
every student has access to optimal devices, software, operating 
systems, or institutional assistance, or feels comfortable with 
using digital tools. The advanced use of AI tools, which demands 
a stable Internet connection, English language knowledge, paid 
subscriptions and critical thinking, further restricts the ability 
of disadvantaged students to acquire skills connected to AI in 
the GenAI era [39].
The COVID-19 pandemic demonstrated the role that digital 
dependency can play in exacerbating educational inequities, 
particularly for students who lack access to a reliable device, 
connectivity, study environment, or digital support [40]. This 
may play out in the same way with GenAI use: those students 
who have better access to and guidance on the tools learn more 
about digital skills, analytical skills, professional self-
con�idence, and work readiness than those who do not have 
access to and guidance on the tools.
The new requirement for workforce readiness is literacy in AI. It 
contains knowledge of arti�icial intelligence capabilities and 
limitations as well as the use and misuse of tools, assessment of 
outputs, the identi�ication of bias and the use of human 
judgment in tasks supported by technology [41]. In the higher 
education sector, these skills have strong connections with 
training the next generation of business, administration, 
communication, �inancial, analytical, and human resource 
management professionals for work with AI. Alongside this, 
learners should possess cognitive, affective and sociocultural 
capacities for meaningful engagement with AI technologies 
[42].
Imbalances in AI readiness can impact organizations in multiple 
ways, such as recruitment challenges, increased training 
expenses, and disparities in innovation potential. Firms that 
have employees who are AI-ready can bene�it from improved 
productivity, decision support and adaptability, while those who 
can't have reskilling challenges. Labor research worldwide 
indicates that the impact of GenAI is likely to be multifaceted, 
affecting not only the number but also the nature of jobs, the 
geographical distribution of employment opportunities, and the 
skills of the workforce [43]. 

The future of work demands analytical thinking, technological 
literacy, resilience, creativity, leadership and lifelong learning 
abilities, which all depend on equitable access to GenAI for 
employability and human capital development [44].

8.	Practical	Implications	for	Higher	Education,	Firms,	and	
Policymakers
The adoption of generative arti�icial intelligence technology in 
the higher education landscape has several practical 
implications for universities, business schools, organizations, 
managers and policymakers. Higher education organizations 
must rede�ine their curriculum to ensure that students acquire 
skills related to AI knowledge, critical thinking, ethics, and 
digital know-how during their graduate training programs. 
Policies on the responsible use of AI need to outline what is 
permissible and forbidden. Evaluation must shift towards oral 
evaluations, re�lections on AI output, problem-solving tasks 
based on cases, and evaluation of reasoning processes rather 
than just written output. Faculty development becomes a 
necessity since teachers need to be trained in handling AI 
ethically, redesigning teaching techniques, and helping their 
students learn with ethical AI support. Such a shift re�lects the 
growing need for reliable AI based on transparency, 
accountability, and ethics [45].
GenAI can be integrated within management studies in business 
schools and management educators through the use of AI-
driven case study analyses, business decisions, simulations, 
ethical discussions of AI, and other workplace evaluations. The 
intention behind this is to ready students for future 
environments where arti�icial intelligence is more often part of 
communication, analysis, strategic planning, and operations in 
their work. Ethical considerations also require that the 
integration of AI and data within learning environments ensure 
learner protection and proper AI usage [46]. Firms and their 
managers need to consider recruiting and training those who 
can work with AI technology, which requires skills, judgment, 
and accountability. The organization needs to train its 
employees, ensure accountable decision-making support, adopt 
responsible AI governance, and foster ethical AI behavior as the 
labor market evolves due to automation and digitalization [47; 
48].
The use of AI in education should not be allowed to increase the 
already existing inequality gap. Some of the policies that should 
be adopted include promoting digital inclusion, providing 
accessible means for educational technology, formulating 
organizational policies for the use of AI, capacity-building, and 
the creation of nationwide AI literacy campaigns. Technology 
should support inclusive education rather than perpetuating 
the divide [49]. Policies on responsible AI use in organizations 
need to foster decent work, social justice, and equal 
opportunities in AI-based economies [50]. The main challenges 
that arise from integrating GenAI, the impact on business and 
management education, and the proposed solutions are 
provided in Table 3.
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Table	3:	Risks,	Implications,	and	Recommended	Responses	for	Responsible	GenAI	Integration

9.	Future	Research	Directions
In future research, the role of GenAI in shaping managerial 
decision-making capabilities among college students must be 
explored, especially with respect to the development of critical 
analytical skills, problem-solving, sound judgment, and 
strategic thinking. Studies may test whether GenAI helps 
students make better comparisons, weigh evidence, and take 
informed business decisions, or whether the use of GenAI 
promotes dependence on automatically generated information. 
Research may also focus on ways that GenAI could be better 
leveraged through assessment techniques like case analysis, 
re�lective writing, viva voce, and problem solving [51]. Another 
area worth investigating is business ethics education with the 
inclusion of GenAI. Research may explore the effects of 
transparency in AI usage, ethics education, and source 
veri�ication. Future studies could investigate the understanding 
of students regarding their perception of authorship, 
accountability, transparency, and fairness as they use GenAI to 
accomplish academic and professional assignments, in addition 
to investigating the approaches by which universities could 
strike a balance between innovation and academic integrity, not 
to mention the authenticity of the educational process [52]. It 
would also be valuable to study the relationship between AI 
literacy and employability, speci�ically in terms of how 
improved levels of AI literacy relate to improved readiness for 
work and professional management capabilities [53]. Future 
research would bene�it from looking at comparative analyses to 
study how differences in the availability of GenAI tools impact 
human capital formation. Furthermore, researchers need to 
explore the area of faculty preparedness and curricula reform, 
including teacher efforts to change their teaching practices, 
assessment procedures, and policy-making regarding the use of 
AI. Measurement of student AI literacy would facilitate such a 
research agenda [54].

10.	Conclusion
The impact of Generative AI on higher education is not just 
about education but on preparing students for business and 
management as well. This review has stated that GenAI should 
not be seen as just a writing aid or a summarization tool, but as a 
potent transformative tool that has an impact on knowledge 
creation, critical thinking, ethical thinking, digital literacy, and 
job readiness. The responsible integration of GenAI is crucial as 
higher education institutions train the next generation of 
managers, entrepreneurs, administrators, policymakers, and 
business professionals for an AI-enabled world. The article 
emphasizes the value of GenAI for management learning in 
generating ideas, analyzing business cases, planning scenarios, 
helping in decision-support learning, and learning about 

professional communication. But the bene�its are only there if 
students can be trained to use AI critically and ethically. 
Overreliance on GenAI or being passive can diminish critical 
thinking, originality, attribution, and AI-generated con�idence. 
Thus, there is a need for higher education institutions to develop 
curricula, assessments, and policies to reinforce and not replace 
human judgment. Academic honesty, business ethics, and 
responsible use of AI are interrelated, which is also highlighted 
in the review. The ethical practices gained in the university will 
have an impact on the conduct of the professions, corporate 
governance, transparency, and accountability in decision-
making in the future. Likewise, the unequal access to GenAI can 
further exacerbate human capital de�icits and workforce 
inequality in the event that some students gain deeper AI skills 
and others get left behind in digital poverty. Overall, GenAI in 
higher education is both an educational and management 
concern. It can improve managerial decision-making, ethical 
leadership, employability, organisational preparedness when 
used responsibly, and cognitive, ethical and workforce-related 
dif�iculties when used irresponsibly.
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